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1 The Economy of India is based in part on planning through its five-years plans, developed, executed, and 
















































































































































































































































































































































































                                                 
2 Epistemic violence is defined as violence to one’s thought. In Gayatri Spivak’s formulation, epistemic 
violence results when in post (colonial) discourse, the subaltern is silenced by both the colonial and 
indigenous patriarchal power. 
3 Orientalism is the 1978 book by Edward Said that has been influential in postcolonial studies. It refers to 
something (as a style or manner) associated with or characteristics of Asia or Asian. Said’s contention is 
that orientalism is fundamentally a political doctrine willed over the orient because the orient was weaker 















































                                                 
4 A field is a setting in which agents and their social positions are located. The position of each particular 
agent in the field is a result of interaction between the specific rules of the field, agent’s habitus and agent’s 
capital (social, economic, and cultural). In Bourdieu’s work, a field is a system of social positions 
structured internally in terms of power relationships. 
5 Habitus is a complex concept, but in its simplest usage could be understood as a set of acquired patterns 
of thoughts, behavior, and taste. Bourdieu extended the scope of the concept to include person’s beliefs and 
dispositions. The individual agent develops these dispositions in response to the determining structures 



















































































































































































                                                 
7 Early selection refers to the process by which students, in their childhood, are differentiated into various 
kinds of schools based on the class background. Likewise the children from elite background avail the best 
of private schooling while the lower class children go to public schools. 
8 Mass Examination refers to any public examination (that is conducted on all-India basis) that rate students 
irrespective of the kind and quality of education that they have availed. Therefore, it places the lower class 















































































































































































































































































                                                 
9 Early selection refers to the process by which students, in their childhood, are differentiated into various 
kinds of schools based on the class background. Likewise the children from elite backgrounds avail the best 
of private schooling while the lower class children go to public schools. 
10 Mass Examination refers to any public examination (that is conducted on all-India basis) that rate 
students irrespective of the kind and quality of education that they have availed. Therefore, it places the 









































































































































































                       
Bankura  92.63  31.24  10.36  0.52  456  42.48  63.44  42.92  33.62  97.09  10.52 
Birbhum  91.43  29.51  6.74  0.47  412  44.02  61.48  45.74  39.29  97.81  14.6 
Paschim 
Medinipur  88.1  18.05  14.87  0.62  523  32.88  70.4  63.57  41.24  98.52  17.65 
Puruliya  89.93  18.29  18.27  0.45  405  43.65  55.57  45.14  39.4  90.51  29.3 
West 



















                                                 
11 The Human Development Index (HDI) is an index combining normalized measures of life 
expectancy, literacy, educational attainment, and GDP per capita for countries worldwide. It is claimed as a 
standard means of measuring human development-a concept that, according to the United Nations 
Development Program (UNDP), refers to the process of widening of options of persons, giving them 
greater opportunities for education, health care, income, employment, etc. The basic use of HDI is to rank 
countries by level of “human development”, which usually also implies to determine whether a country is a 
developed, developing, or underdeveloped country. A HDI below 0.5 is considered “low development”, 





























































































































































































































Jhilimili High School  Jhilimili  Bankura  21  3  10  4 
Suhad Santal Nimna 








Medinipur  14  2  3  1 
Kishore Bharati 
Ashram Vidyalaya  Bagmundi  Puruliya  14  0  5  0 
Awodhya 
(Hills)GSAT High 
School for Boys   Bagmundi  Puruliya  12  0  3  0 
Ranga Primary 





























































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































After an intensive, two month study, I conclude that the Indian government has grossly 
failed to address the peculiarities of tribal culture in designing educational policies for 
them. The school curriculum, typically designed with urban, mainstream students in 
mind, often leads to a growing sense of cultural alienation among tribal students. Neither 
the books, nor the food, games, examination questions, or vacations match the tribal 
culture. Further, tribal students are discouraged from engaging in their own cultural 
practices and are explicitly told to become like non-tribals as soon as possible. The tribals 
trained in such an educational system, distance themselves from their cultural brethren 
and leave for the city at the earliest opportunity. Such tribal youths present bad 
example to the tribal society at large. 







     Elementary education, although claimed to be free by the government involve hidden 
expenses in the form of: (a) Subsidiary expenditures like books, pencils, papers; and (b) 
Private tution. Teachers do not teach when in schools and compel the students to seek 
paid assistance from them after the school hours. When survival is a struggle for the 
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majority of the tribal population, such paid assistance is out of reach. The result is that 
downtrodden tribals drop-out of the system while the elite tribals who have the money to 
buy education continue their schooling. Even worse, the government suffers from 
complacency towards the progress of the tribals without realizing that the mobility is 















































     In regard to policy recommendations, the government should realize that providing 
education does not mean just constructing a building in the middle of a village. 
Education cannot be isolated from other societal institutions and hence the 
government should stop implementing partial and lopsided developmental policies. 
For instance, the Government of India in 1995 decided to construct a hydro‐power 
generation plant at Bagmundi. The 900 MW (4*225 MW) installed capacity Puruliya 
Pumped Storage Project is the largest pump storage project of India, both in terms 
of installed capacity and magnitude of underground structure. This required the 
destruction of a substantial portion of the forest in order to construct the dam.  
     This spelled serious consequence for the poverty‐sticken tribes (Santal, Munda, 
Bhumij, Birhors), who reside in and represent the majority in the area. It meant 
tribals could no longer solely rely on forest produce for sustaining their livelihood. 
The project hampered their traditional lac cultivation due to the deposition of dust 
particles from crushed stones around trees trunks. In addition, the project resulted 
in rising consumer prices due to an influx of outsiders; and, the area was damaged 
by the vast rampage of migratory elephants. Even worse, the government did not 
consult with tribes about the project nor did it create alternative employment 
opportunities for them (Bhattacharyya, 2005). These problems highlight the need 
for policies that address the holistic development of the tribal people. There is a 
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need to eliminate the tendency of the Indian government to design lopsided 
developmental policies for the tribes without understanding their culture.                               
     After extensive interviews with tribal parents, leaders, and ex‐students, I came to 
the conclusion that the primary means to improve upon the educational 
performance and social mobility of tribal students is to address their culture. Course 
materials must have references and examples from tribal culture. It is the duty of 
the teachers to incorporate tribal plays, folklore, stories, and riddles to make 
learning more interesting and appealing. Also, the vacations in tribal schools must 
follow the festivals and socio‐economic activities of the tribals. Vocational 
education, be it carpentry, spinning, or weaving, should respond to the needs in that 
particular area (See photographs 1 and 2 in Appendix B as demonstrations of their 
exquisite skills in indigenous crafts). In addition, every school should have schemes 
for “earning while learning” so that students can supplement, even to a small extent, 
the earnings of their parents.  
     Teachers for tribal schools should be carefully recruited and their service should 
strictly be voluntary. Service‐minded people with degrees in social work should be 
given first preferences. Teachers should be adequately exposed to the cultural 
peculiarity of the tribe in their area of service. The government should provide all 
the basic facilities for teachers working in the tribal areas. The infrastructural and 
safety facilities should be more rigorous for female teachers to encourage the female 
students to attend school. 
    Teachers should realize that the best way of encouraging school attendance is by 
strengthening the school‐community link. The need of the hour is to design a 
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parent‐teacher association in every school that will include representatives from the 
downtrodden tribal population. Thus, there would be a growing consciousness 
among people that the “local school is everyone’s school.” However, it should be 
remembered that the community requires skills to develop group dynamism, 
leadership qualities, and negotiating abilities for effective partnership with the 
school administration. Equipping the community with such skills and 
communication capabilities is vital in sustaining community participation. For 
instance, at the household level, this can be achieved by improving economic 
conditions through developmental programs, creating awareness, and developing 
interaction with the school and teachers through involving them in school 
development activities. (Sujatha, 2000).  
     A tribal child lags behind his mainstream counterpart only in self‐confidence. It is 
a shame that none of the history textbooks even mention in passing tribal 
contributions to the Indian freedom struggle. Thus, it is the task of the teachers to 
enlighten a tribal child about the deeds of tribal heroes like Tilka Manjhi, Birsa 
Munda, and Sitaram Raju and thereby restore pride in their own culture. Teachers 
should realize it is more credible to make a better student out of a very weak 
student than in to train an elite student to perform brilliantly. 
     Another important cause of the educational problems of the tribes lies in the lack 
of accountability structures. The school inspection for instance, has been reduced to 
a mere formality and, freedom from accountability is largely misused by the 
teachers. The irregularities, be it the absenteeism of teachers or the widespread 
prevalence of private tution, can be countered with vigorous and sudden 
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inspections. Such a rigorous vigilance structure will ensure uniform implementation 
of policies for recruiting teachers, paying their salaries, and providing mid‐day 
meals.  
     With the experience gathered during the research, I personally feel that an 
integrated curriculum that combines mainstream curriculum with tribal content 
will work best for the tribals. This will build on the strengths with which the 
students come to school and give them additional strengths when they leave the 
school. This approach will produce culturally and bilingually‐enriched students. 
Education under such a holistic approach will make the tribals aware of the choices 
available to them and the consequences of such choices.           
     Though I have strived to bring out the educational handicaps that a tribal child 
faces, nevertheless, varied areas for further research remain. For instance, future 
research might highlight whether tribes around the world face the same kinds of 
educational handicaps. Why are the tribal women lagging behind their male 
counterparts in educational qualification? It would be interesting to compare the 
educational hurdles of tribes in the state of West Bengal to tribes in the 
educationally developed state of Himachal Pradesh. What is the situation in the 
states (like Jharkhand, Nagaland) where tribes are a majority? What is the 
correlation between region (the distance from the metropolitan city) and the 
educability of the tribals? 
Let us end with a note of caution from Nirad C. Chaudhuri (1965): 
“In an industrialized India the destruction of the aboriginal’s life is an inevitable as the 
submergence of the Egyptian temples caused by the dams of Nile…..As things are going 
there can be no grandeur in the primitive’s end. It will not be even a simple extinction, 
which is not the worst of human destinies. It is to be feared that the aboriginal’s last 
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act will be squalid, instead of being tragic. What will be seen with most regret will be, 
not his disappearance, but his enslavement and degradation.”­Nirad C. Chaudhuri, The 
Continent of Circe, 1965. 
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Appendix A: Interview Schedule 
(A) For the Principals and Teachers 
1. How far do you have to travel for work? 
2. What is your age? 
3. How long have you engaged in teaching? 
4. What is your qualification? 
(a) Below Primary (grades i‐iv) 
(b) Middle (grades v‐ix) 
              (c) Secondary (grades x‐xii) 
(d) Graduate (BA or above) 
5. What is your income? 
(a) Between Rs 500‐Rs 1000 ($12.5‐$25) 
(b) Between Rs 1000‐Rs 2000 ($25‐$50) 
(c) Above Rs 2000 (above $50) 
6. How many pre‐service and in‐service training courses have you taken and 
what are they? 
7. How helpful were they? 
8. Is there a high‐school in the village? Does it have V‐VII attached? If not, what 
efforts have been made, if any, to start one? 
9. How many students do you have in the school? Give the number for each 
grade. 
10. What are the formalities the students are required to perform to be admitted 
in school?  
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11. What are the fees and expenses the students have to bear in order to 
continue to school? Please give grade‐wise details. 
12. What are the subjects you teach? 
13. How many teachers are there in school? 
14. Are independent teachers available for English, Science and Maths? What are 
their qualifications? What is the nature of their in‐service training? 
15. Is there a science‐kit in the school? How are experiments/practicals 
performed in classes? 
16. In which grade do you have the maximum detention rate and why? 
17. In which grade do you have the maximum drop‐out rate and why? 
18. What is the gender ratio in drop‐out rates and why is this so? 
19. What is the main hurdle do you think students face in school? 
20. Which language of instruction would you consider to be most suitable for the 
students? 
21. How effective do think the Joyful Learning Package is terms of developing the 
interest of students in education? 
22. What are the positive and negative aspects of it? 
23. How effective do you think is the mid‐day meal scheme? 
24. What are the scholarships available to students? 
25. What are the special facilities/incentives provided to girls, Scheduled Caste, 
Scheduled Tribes, Other Backward Class, and handicapped children in 
school? 
26. How many times in your teaching career has this school been inspected?  
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27. What are the strengths and weakness of this school in comparison to other 
schools in the area? 
28. Where do you want to see your students in future? 
(B) For the Parent(s) 
1. What is your level of education? 
                   (a) Below Primary (grades i‐iv) 
            (b) Middle (grades v‐ix) 
            (c) Secondary (grades x‐xii) 
            (d) Graduate (BA or above) 
2. How do you earn your living? 
3. What is your income? 
    (a) Below Rs 200 ($ 5) 
                  (b) Between Rs 200‐Rs 500 ($5‐$12.5) 
                  (c) Between Rs 500‐Rs 1000 ($12.5‐$25) 
                   (d) Above Rs 1000 (above $25) 
4. How many sons and daughters do you have? 
5. What are they currently doing?  
6. (If any are currently enrolled in school) In which schools are they are 
enrolled? Why are they enrolled in that particular school? 
7. Why do you send them to school? 
8. What proportion of your income do you spend on education? 
9. How do you feel about your childrens’ progress in school? 
10. What do you expect your children to be doing in future? 
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11. (If son/daughter has graduated) what is he/she currently doing? 
12. In comparison to yourself, how do you rate him/her in social status? 
13. How do you feel about the quality of the neighborhood community 
school? Why do you feel this way? 
14. How do you feel about the attitude of the teachers in the neighborhood 
community school toward the community? What is your view on each of 
them? 
15. How do you rate the neighborhood community school in comparison to 
the nearby ashram (residential), public, and private school? 
(C)  For Students 
1. How far do you have to travel everyday in order to attend school? 
2. What is your age? 
3. Which grade you are in?  
4. How many hours of school do you attend in a day?  
5. When is your school closed? Does this conflict with tribal festivals in any 
way? 
6. What is your favorite subject/class and why? 
7. Which subject/class do you dislike the most and why? 
8. How do you feel about your understanding of that subject? 
9. What is the language of instruction in class? 
10. How many teachers do you have in school? 
11. Do you get help from the teachers outside the class? 
12. Do you have a favorite teacher? If yes, why are they your favorite? 
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13. Have you ever felt treated unfairly against by a teacher? If yes, describe the 
incident? 
14. Describe the best and the worst day you had in school. 
15. In thinking about the student in your class with the best academic 
performance, what do you think are the reasons behind his/her success? 
16. In thinking about the student in your class with the poorest academic 
performance, what do you think are the reasons behind his/her difficulties? 
17. Do you have friends in school?  If yes, what are some of the reasons behind 
your friendship? 
18. Is there any student in your class whom you dislike? If yes, why do you 
dislike them?   
19. Do you like the Joyful Learning Package? If yes, why? 
20. How do you feel about the mid‐day meal?  
21. Do you have vocational training facilities in school? 
22. Who is your role model and why?  
23. What do you want to do in future? 
(D) For Graduates  
1. What is your age? 
2. Which school did you graduate from and in which year? 
3. What is your qualification? 
(a) Below Primary (grades i‐iv) 
(b) Middle (grades v‐ix) 
(c) Secondary (grades x‐xii) 
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(d) Graduate (BA or above) 
4. How do you earn your living? 
5. What is your income? 
(a) Below Rs 200 ($ 5) 
(b) Between Rs 200‐Rs 500 ($5‐$12.5) 
(c) Between Rs 500‐Rs 1000 ($12.5‐$25) 
(d) Above Rs 1000 (above $25) 
6. Looking back, how was your experience in school? What are some of things 
you liked about your experience? What are some of the things you disliked 
about your experience? 
7. How do you think your schooling has influenced your chance to be successful 
in life? 
8. Do you feel that your schooling provided what you wanted to get from it? 
Why or why not? 
9. What do you think are the main strengths and weakness of your 
neighborhood school? 
10. Do you believe that your schooling has changed your relationship with your 
community? Why or why not? 
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Appendix B: Photographs 
 
 
 
 
 
Photograph 1.  Exquisite paintings on the mud walls of a tribal hut in 
Bagmundi 
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Photograph 2.  An innovative way of domesticating pigeons (one of their 
staple foods) 
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Photograph 3. Typical school building and classrooms of a tribal dominated 
school 
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Photograph 4.  An (ill­equipped) science laboratory in a tribal school 
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Photograph 5.  A typical hostel room in a tribal residential school 
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Photograph 6. Mid­Day Meal: A demonstration that hygiene and free food does 
not come together 
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